ENACT AND ENABLE PACK

Essential
Letters and
Sounds

I developed by Knowledge Schools Trust




Introduction to Essential
Letters and Sounds (ELS)

ELS was created to ensure every child can read well, quicRly.

The principles of ELS are based upon:

® the delivery of whole-class, high-quality first teaching with well-structured daily

lesson plans

than ‘catch up’

® the ‘E’ model.

The ‘E’ model

The ‘E" model underpins all teaching and learning in ELS.

repetition and reinforcement of learning

the use of consistent terminology by teachers, children and parents

the use of consistent resources that support effective teaching

regular and manageable assessment to ensure that all children ‘keep up’ rather

Embed The theory and pedagogy behind ELS
Enact How to deliver ELS lessons in your school
Enable How to ensurei :lllnc‘hci:::j]nu‘plieep up’ rather
Execute How to lead ELS in your school
Evaluate How to assess children’s progress
Evolve Optional bespoke training
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ELS Overview — Phase 1 to Phase 5

Nursery/Pre-School
Seven aspects:
« Environmental sounds
« Instrumental sounds
+ Body percussion
« Rhythm and rhyme
« Alliteration
« Voice sounds
+ Oral blending

Reception/Primary 1 Autumn 1

+ Oral blending

+ Sounding out and blending
with 23 new grapheme-
phoneme correspondences
(GPCs)

+ 12 new harder to read and
spell (HRS) words

Reception/Primary 1 Autumn 2,
Spring 1 and Spring 2
+ Oral blending
+ Sounding out and blending
with 29 new GPCs
+ 32 new HRS words
« Revision of Phase 2

Reception/Primary 1
Summer 1
+ Oral blending
* No new GPCs
« No new HRS words
« Word structures — cvcec,
CCVC, CCVCC, CCCVC, CCCVCC
- Suffixes
« Revision of Phase 2 and
Phase 3

Reception/Primary 1
Summer 2
« Introduction to Phase 5 for
reading
+ 20 new GPCs
+ 16 new HRS words
Year 1/Primary 2 Autumn 1
and 2
« Revision of previously
taught Phase 5 GPCs
+ 2new GPCs
+ 9 new HRS words
Year 1/Primary 2 Spring 1
and 2
« Alternative spellings for
previously taught sounds
* 49 new GPCs
+ 4 new HRS words
+ Oral blending
« Revision of Phase 2, Phase
3 and Phase 4

Year 1/Primary 2 Summer, Year
2/Primary 3 and Key Stage 2
« With ELS, phonics teaching
does not stop at the end
of Year 1, but continues as
children move through the
school, with links being
made between their GPC
knowledge and spelling
« Revision of all previously
taught GPCs for reading and
spelling
« Wider reading, spelling and
writing curriculum

*Phase 1 of Letters and Sounds (2007) can be used in Nursery/Pre-School settings before starting
ELS in Reception and can still be used throughout the school day in Reception. However, direct
phonics teaching — the teaching of sounds, graphemes, word reading and vocabulary — must start
from the very beginning of Reception.

**Phase 3 of ELS covers more than just the Phase 3 graphemes — we introduce some challenge from
Phase 4 (in the form of adjacent consonants) alongside the Phase 3 teaching to extend children’s

sounding out and blending skRills.
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ELS Term-by-term Progression

Reception/Primary 1 Autumn 1: Phase 2

/sl <s> /il <i> /g/ <g> /k/ <ck> /sl <ss> /h/ <h>
/al <a> m/ <n> /o/ <o0> /el <e> Assess and /b/ <b>
1t/ <t> /m/ <m> /c/ <c> <k> /u/ <u> review week [f] <f> <ff>
Ipl <p> /d/ <d> It <r> R:1 N <1> <1l>
I, the, no put, of, is to, go, into pull as, his

Reception/Primary 1 Autumn 2: Phase 3

fjl <j> Y/ <y> /sh/ <sh> /ai/ <ai> —es (where Review week
vl <v> /2] <z> <zz> /th/ <th> /eel <ee> there is no R:3
Wl <w> /kw/ <qu> (voiced and /igh/ <igh> change to the
/ks/ <x> /ch/ <ch> unvoiced) /oal/ <oa> root word)
/ng/ <ng> Assess and
mk/ <nk> review week
R:2
he, she, buses we, me, be push was, her my, you

Reception/Primary 1 Spring 1: Phase 3-4*

they, all, are

Review week /ar/ <ar> /ow/ <ow> /ure/ <ure> Assess and Review week
R:4 /ur/ <ur> /oi/ <oi> ler/ <er> review week R:6
/ool <00> /oo/ <00> /ear/ <ear> /oa/ <ow> R:5
(book) (food) /air/ <air>
/or/ <or>
ball, tall when, what

* Phase 3 of ELS covers more than just the Phase 3 grapbhemes — we introduce some challenge from
Phase 4 (in the form of adjacent consonants) alongside the Phase 3 teaching to extend children’s

sounding out and blending sRills.

Reception/Primary 1 Spring 2: Phase 3-4

Review week Review week Review week Review week Assess and Review week
R:7 R:8 R:9 R:10 review week R:12
R:11
said, so, have | were, out, like | some, come, little, one, do | children, love
there
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Reception/Primary 1 Summer 1: Phase 4

Phase 4:1 Phase 4:2 Phase 4:3 Phase 4:4 Assess and Phase 4:5
CcvCcC CCcvC CCcvcce Cccve review week Cccvcee
—ed /ed/ —ed /t/ —ed /d/ R:13 —er —est

Reception/Primary 1 Summer 2: Phase 5 introduction

/ai/ <ay> /oi/ <oy> /w/ <wh> /or/ <au> Assess and /igh/ <i—e>
/ow/ <ou> fur/ <ir> /f/ <ph> lee/ <ey> review week /oal <o—e>
/igh/ <ie> /(y)oo/ <ue> /(y)oo/ <ew> /ai/ <a—e> R:14 /(y)oo/ <u—e>
/ee/ <ea> /or/ <aw> /oal <oe> /ee/ <e—e> /sl <c>

—le
oh, their people, Mr, your, ask, would, could, | house, mouse, want, very
Mrs should asked water

Year 1/Primary 2 Autumn 1: Phase 5

Assess and Review week Revise: Revise: Assess and Revise:

review week Y1:2 /ai/ <ay> /oi/ <oy> review week /w/l <wh>

Y1:1 /ow/ <ou> fur/ <ir> Y1:3 /f/ <ph>
/igh/ <ie> /(y)oo/ <ue> /(y)oo/ <ew>

/ee/ <ea> /or/ <aw> /oal <oe>

Year 1/Primary 2 Autumn 2: Phase 5

Revise: Revise: lee/ <y> Review week Assess and Review week
/or/ <au> /igh/ <i—e> /or/ <al> Y1:5 review week Y1:7
/eel <ey> /oal <o—e> (walk) Y1:6
/ai/ <a—e> /(y)oo/ <u—e> | Review week
/ee/ <e—e> /sl <c> Y1:4
please, once any, many, who, whole where, two
again
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Year 1/Primary 2 Spring 1: Phase 5

Review week /ai/ <a> /oa/ <0> (go) /ur/ <or> Assess and /air/ <are>
Y1:8 (acorn) /ol <a> (was) (world) review week (care)
/ai/ <ey> /ool <u> /ur/ <ear> Y1:9 /air/ <ere>
(they) (push) (learn) (there)
/ai/ <ea> /y/+/oo/ <u> /oo/ <ou> /air/ <ear>
(great) (music) (soup) (pear)
/ai/ <eigh> /c/ <ch> /oa/ <ou> /ch/ <tch>
(weight) (school) (shoulder) (catch)
/ar/ <a> /sh/ <ch> /ee/ <ie>
(father) (chef) (brief)
/ee/ <e> (he) /el <ea> vl <ve> (have)
/igh/ <i> (find) (head) /il <y> (gym)
figh/ <y> (by)
here, sugar, because
friend

Year 1/Primary 2 Spring 2: Phase 5

/u/ <o> /j/ <g> (gem)
(brother) /jl <ge>(fringe)
Review week /j/ <dge>
Y1:10 (bridge)
/sl <st>
(listen)

/sl <ce>
(fence)
/sl <se>
(house)
/m/ <gn> (sign)
m/ <kn>
(knee)
/rl <wr> (wrap)
/m/ <mb>
(lamb)

/2] <se>
(cheese)
/2] <ze>
(freeze)
/ear/ <eer>
(cheer)
/ear/ <ere>
(here)
/sh/ <ti>
(patient)
/sh/ <ti> —tion
(station)

Assess and
review week
Y1:11

/ar/ <al> (half)
/or/ <augh>
(caught)
/sh/ <ssi>
(session)
/zh/ <si>
(vision)
/sh/ <ti>
—tious
(scrumptious)
/sh/ <ci>
(delicious)
—0ous,
—ion, —ian

Year 1/Primary 2 Summer 1, Summer 2 : all phases

Review all previously taught GPCs for reading and spelling, and teach further rarely-used GPCs

(see Appendix ii).
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Enact — How to Deliver
ELS Lessons

ELS is based on simplicity and consistency, and the programme is delivered
through whole-class lessons. Throughout ELS, you will use the same teaching
sequence — Show, copy, repeat — until each child is independent. The teaching
sequence is the same in all stages of the lesson, from whole-class teaching to
one-to-one intervention. Children are given the opportunity to hear and say each
sound, first in isolation, and then within words and sentences. When introducing

a new grapheme—phoneme correspondence (GPC), you will use a mnemonic or
rhyme with an accompanying picture to ensure that children understand. Children
then hear this sound in the context of a word, and a picture and/or definition is
given to support their understanding. Practice and repetition are key.

Give, give, give

® Give the GPC — share the new sound or spelling being taught.
® Give the word — put it into context.

® (Give the meaning — ensure children can use the vocabulary.

Key teaching features

Me, then you

The teacher says something, and then the children repeat
it exactly.

Provide opportunities + Say the sound or word

Practice and repetition are key. There is no ‘down time’ in
the lesson — a consistent fast pace is maintained. Children
have many opportunities to:

+ Hear the sound or word

» See the sound or word
» Read the word

» Write the word

+ Use new vocabulary.

Provide modelling As teacher, your main purpose is not to test the children

Every single aspect of the lesson is modelled for children.

but to teach them.

Active teaching and learning

ELS lessons are active — children are engaged at all times,
whether joining in with a ‘drum roll’ to introduce the new
sound, using ‘robot arms’ or ‘tracking the teacher’ as you
move around the room.
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Key teaching features

Encourage children to follow the sequence:

- Saytheword @

+ Stretchtheword ==

« Segment theword  ‘m*

Spelling sequence Blend theword &%

- Count the sounds within the word (=

Say the whole word )

This sequence can be used for any word where the children
have been taught the GPCs within the word.

Weekly lesson structure for teaching new
phonemes and graphemes

Review Review Review Review Review newly
Teach new sound | Teach new sound | Teach new sound | Teach new sound | taught sounds
Practise Practise Practise Practise for the week,
Use the Apply Use the Apply Use the Apply Use the Apply previously taught
sound-specific sound-specific sound-specific sound-specific graphemes, and
sheet sheet extract sheet extract sheet harder to read
Review Review Review Review and spell (HRS)
words
Practise —

reading and
writing words
Apply —reading
decodable books
and writing
phrases and
sentences
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Weekly lesson structure for review weeks
and Phase 4 teaching

Review Review Review Review Review
Teach and Teach and Teach and Teach and Teach and
practise practise practise practise practise
Apply Apply Apply Apply Apply

The fifth week of each term is assessment week. These weeks follow the same
structure and lesson plans as the review weeks.

The review weeks are there to support children in consolidating their
understanding of all prior learning. The ‘ELS term-by-term progression’ chart
shows where these occur.

The lesson plans and interactive whiteboard presentations ensure that there is
rigour, pace and fidelity in every lesson.

ELS provides four main types of lesson plan:

® |[esson Plan A: Phase 2 lessons for Weeks 1, 2 and 3 of Reception

® |esson Plan B: Day 1-4 lessons for Phase 2 (from Week 4), Phase 3 and
Phase 5

® |esson Plan C: Day 5, Phase 4 and Review lessons (for Phase 2, Phase 3 and
Phase 5)

® |esson Plan D: Day 1-4 lessons for Phase 5 alternatives

Phonics teaching and learning does not stop at the end of Year 1/Primary 2. As
children move onwards through the school, you can continue to encourage them
to use their knowledge of phonics as they tackle more complex books and learn to
spell more sophisticated words.

©Knowledge Schools Trust Enterprises Ltd 2021. Copying permitted within the purchasing school only.



Teaching with ELS

How to use the ELS lesson plans are tightly structured and do not include any unnecessary activities.
lesson plans Repetition is used to help the children overlearn new knowledge, and is a key feature
of all ELS lessons. To ensure the pace of ELS lessons, it is important that you set clear
expectations and that children understand what to do. For example, teach children
that ‘Me, then you’ means you want them to listen to you, and then repeat what you
say exactly.

The example ELS lesson plans below show what happens in each section of the lesson.
For daily lessons there is no need for a written lesson plan because the interactive
whiteboard presentations guide you through the whole lesson step by step. At the end
of this handbook, there are also blank lesson plans that you can use in ELS training
sessions with your colleagues.

How to use the ELS provides an IWB presentation for every lesson. These presentations must be used
interactive consistently in every ELS lesson.
whiteboard (IWB)

The IWB presentations follow the familiar structure shown in the lesson plans below.
Most of the content for the lesson is on these presentations, and where a physical
resource is needed this is clearly shown.

presentations

The Apply section of | ELS builds in opportunities to target children requiring additional support during the
the lesson lesson. These children work with the class teacher during the Apply activity, to help
them consolidate their understanding. Following this targeted teaching, the children
will then complete the Apply activity independently. This can be done as the other
children review their learning at the end of the phonics session, or later in the day.
The Apply sheets have been designed so that the activities should take less than

10 minutes to complete.

Harder to read and HRS words are currently harder to read and spell as children have not yet been taught
spell (HRS) words the relevant GPCs. Words can also be harder to read and spell if they contain a schwa.
For example: I, the, Schwas are the unstressed vowel sounds within a word. These often sound like a short
no, of /u/, for example: ladder, elephant, again, author. Pronunciation of these words can vary,

and so for some speakers a vowel may have a schwa sound, and for others the vowel
may be pronounced as spelled, in which case the words are not harder to read or spell.
ELS includes these words within the programme at the point where the graphemes
have been taught, and through explicit modelling, teachers will demonstrate if the
word contains a schwa.

HRS words are common in the English language, and it is important that children can
read and spell them.

When teaching a new HRS word, teachers must always identify the graphemes within
the word that make it tricky.

Capital letters To begin with, children are taught that capital letters are used at the beginning of
names and sentences. When children are writing, we identify and model where and
how capital letters need to be used. We also highlight and discuss their use when
reading texts.

Handwriting It is important that teachers model correct pencil grip, how to sit at the table ready to
write, correct letter formation, writing on the line and finger spaces between words.
Teachers must also address incorrect pencil grip and handwriting misconceptions

as they appear throughout the day.
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Sample lesson plans

The lesson plans below show how each part of the lesson works. The same basic
lesson format is used throughout, and tinted panels are used to show unique
features of each plan.

Lesson Plan A: Phase 2 lessons for Weeks 1, 2 and 3 of Reception/Primary 1

Sounds Review previously taught graphemes using up to 12 grapheme cards, including the graphemes most
recently taught and those that need extra revision.
Make sure children are saying the pure sound for each grapheme.

HRS words From Week 2, quickly review previously taught HRS words.

Oral blending Model segmenting and orally blending up to eight words using review sounds and today’s new sound.

Say: Me, then you. I am going to sound-talk some words. Can you repeat the sounds, blend them
together and say the word?

Review known words

New HRS word

Children read up to four words with GPCs that have already been taught, aiming for a quick, fluent reading.

From Week 2, teach the new HRS word for the lesson.
Use the word in a sentence.

and picture

Say the sound Introduce the new sound. Say: Drum roll please ... (everyone drums on their knees). Today’s new
soundis ...
Use ‘Me, then you’ to model how to say the sound.

Show the grapheme | Say: This is the grapheme. Using ‘Me, then you’, repeat the sound multiple times —a minimum of six.

Show the picture — for example, ‘t for teacher’. Use ‘Me, then you’ and repeat three times: t for teacher,
teacher t, t is for teacher.

Teach the mnemonic

Using the grapheme card, introduce the mnemonic. Say the mnemonic while modelling how to draw
the grapheme on the grapheme card. For example, for ‘t for teacher’: Down her body and across her
shoulders.

Pictures to match

Show the pictures of objects that include the sound and model how to say the names of the objects,

Read words with new
sound in

the sound emphasizing the focus sound.

Write the grapheme | Show the grapheme again. Model how to write the grapheme using the mnemonic.

Children write the Children practise writing the grapheme, while saying the mnemonic, for about one minute, using air
grapheme writing, finger on carpet, mini-whiteboards, finger on arm and so on, according to your judgement.

Say: Let’s read some words with the sound/___/in.

Using ‘Me, then you’, model reading up to eight words: say the sound, pointing to the grapheme; spot
the grapheme within the word; sound out, blend and say the whole word; use the new word in context
within a sentence.

Spot the sound

Read phrases
and/or sentences

Using the grapheme cards from the beginning of the lesson, children review previously taught
graphemes, with the new grapheme ‘hidden’ among them. When children spot the new grapheme they
all say: ___, there you are! Repeat four times, hiding the grapheme again each time it is spotted.

From Week 2, read phrases or sentences that include the new sound and HRS word. Gently introduce
the idea of capital letters being used at the beginning of names and sentences.

Grapheme sheet and
decodable readers

Review graphemes,
words and HRS words

Introduce the grapheme spotter sheet, and model how to complete it.

Children spot the new grapheme and write it on the lines, using the mnemonic to support them.
Children then move on to a decodable reader, where they will practise reading the grapheme in the
context of a book.

Children complete the activity at their tables, either in the lesson or during the day.

You can use this activity to assess children’s understanding and identify children who may require
additional support.

Using grapheme cards, a flipchart and word cards, review all the learning from the lesson. This can
take place at the end of the session or at other points throughout the day.
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Lesson Plan B: Day 1-4 lessons for Phase 2 (from Week 4), Phase 3 and Phase 5

Sounds Review previously taught graphemes using up to 12 grapheme cards, including the graphemes most
recently taught and those that need extra revision.
Make sure children are saying the pure sound for each grapheme.

HRS words Review previously taught HRS words quickly.
Use one of the words in a sentence.

Oral blending Model segmenting and orally blending up to eight words using review sounds and today’s new sound.

Say: Me, then you. I am going to sound-talk some words. Can you repeat the sounds, blend them
together and say the word?

Review known
words

New HRS word

Children read up to four words with GPCs that have already been taught, aiming for a quick,
fluent reading.

Teach the new HRS word for the lesson. Identify the part of the word that currently makes it harder to
read and spell. For example, in the word ‘they’, <ey> makes the sound /ai/.
Use the word in a sentence.

and picture

Say the sound Introduce the new sound. Say: Drum roll please ... (everyone drums on their knees). Today’s new
soundis ...
Use ‘Me, then you’ to model how to say the sound.

Show the grapheme | Say: This is the grapheme. Using ‘Me, then you’, repeat the sound multiple times —a minimum of six.

Show the picture —for example, ‘ar, a far star’. Use ‘Me, then you’ and repeat three times: ar, asin a
far star, a far star, ar, ar, a far star.

Teach the
mnemonic

Using the grapheme card, introduce the mnemonic or rhyme. Say the mnemonic while modelling
how to draw the grapheme on the card.

Pictures to match
the sound

Show the pictures of objects that include the sound and model how to say the names of the objects.

Write the grapheme

Show the grapheme again. Model how to write the grapheme using the mnemonics for writing the
individual letter or letters.

Children write
the grapheme

Read words with
the new sound in

Children practise writing the grapheme, while saying the mnemonic, for about one minute, using air
writing, finger on carpet, mini-whiteboards, finger on arm and so on, according to your judgement.
Ensure when teaching a digraph, trigraph or quadgraph that the children name the grapheme whilst
gesturing blending with their hands sweeping across the grapheme. For example: a — around the
head, down the body; r — down her body, up over her arm, ar.

Say: Let’s read some words with the sound /___/in.

Using ‘Me, then you’, model reading up to eight words: say the sound, pointing to the grapheme on
the grapheme card; spot the grapheme within the word; sound out, blend and say the whole word;
use the new word in context within a sentence.

Spot the sound

Using the grapheme cards from the beginning of the lesson, children review previously taught
graphemes, with the new grapheme ‘hidden” among them. When children spot the new grapheme
they all say: ___, there you are! Repeat four times, hiding the grapheme again each time

it is spotted.
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Read phrases
and/or sentences

Read phrases or sentences that include the new sound and HRS word. Gently introduce the idea of
capital letters being used at the beginning of names and sentences.

Apply sheet

Introduce the Apply sheet in the Activity Book and model how to complete it.
Children complete the activity at their tables while you deliver an intervention to children needing
additional support in sound recognition and blending.

Targeting children
who require
additional support

Please see video
exemplification

Review sounds,
words and
HRS words

This session repeats up to four words that have been taught during the lesson. Using magnetic letters
or grapheme tiles, children build the words to match the pictures.

For each picture: say the word, stretch the word to hear the sounds, sound out using robot arms,
blend using blending hands, sound out again using robot arms, blend again using blending hands
(for example, car, caaarrrr, /c/ /ar/, car, /c/ /ar/, car).

Model building this word with the letters or tiles. Children then complete this either independently

or in pairs. Once the word has been built, ‘check’ the spelling with the children, using the IWB
presentations. (Reveal the word. Say the sound, pointing to the grapheme; spot the grapheme within
the word; sound out, blend and say the whole word. Children then check they have spelled the

word correctly.)

Using grapheme cards and IWB presentations, review all the learning from the lesson.
Review the new sound and grapheme, other recently taught sounds and graphemes, and the
HRS words.
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Lesson Plan C: Day 5, Phase 4 and Review lessons (for Phase 2, 3 and 5)

Teach/practise
HRS word/s
if applicable

Sounds Review previously taught graphemes using up to 12 grapheme cards, including the graphemes most
recently taught and those that need extra revision.
Make sure children are saying the pure sound for each grapheme.

HRS words Review previously taught HRS words quickly.
Use one of the words in a sentence.

Oral blending Model segmenting and orally blending up to eight words using review sounds.

Say: Me, then you. I am going to sound-talk some words. Can you repeat the sounds, blend them
together and say the word?

Teach or practise reading new HRS words from the week, or previously taught HRS words. If required,
identify the part of the word that currently makes it harder to read and spell. For example, in the
word ‘they’, <ey> makes the sound /ai/. If asked, use the word in a sentence. Model writing the word/s
before children write them on mini-whiteboards.

Read words with
taught sounds

Using ‘Me, then you’, model reading up to eight words — some with assisted blending, some without.
Spot the grapheme within the word; sound out, blend and say the whole word. Where appropriate,
explain the meaning of the word and use the new word in context within a sentence (your own or the
one provided). Do not identify the grapheme in isolation and within the word each time: the idea is
that children are increasing in their own independence during this activity.

Read pseudo words using the same pattern as above.

In periods of longer reviews, children will become more independent in this process.

Read phrases and
sentences, or a
short paragraph,
with taught sound

Read phrases or sentences using any new sounds from the week or the current teaching block, and
HRS words. Remind children about capital letters at the beginning of names and sentences.

Write words with
taught sounds

Model, and then children write up to six words with new sounds. The IWB presentations give
pre-selected words but you can supplement these words if your class needs additional practice.
Use the mnemonics and rhymes to support the writing and spelling of each word. Ensure that any
graphemes spelled with two or more letters are named correctly, for example: a — around the head,
down the body; r —down her body, up over her arm, ar. In Day 5 lessons, these words only feature
the sounds being revised from that week of learning. Make sure to name the picture using the
correct word.

Write a caption
or sentence with
taught sounds

Read a matched
decodable reader
or a story book

Children write a caption or sentence and then self-mark. Say the caption or sentence numerous
times, sound out and use robot arms, and stretch the words, to allow children to identify sounds
within the words, using ‘Me, then you’. Count the sounds using your fingers and support children to
recall the sentence.

Use a decodable reader that matches the week of teaching. Introduce the story, and use ‘Me, then
you’ to model any HRS words. Explain any new vocabulary before children read the book in pairs.
Alternatively read a story book of your choice that includes examples of the sounds covered in
the lesson. There is a list of books that support teaching available from the Oxford Owl website.
Always read the text before sharing it with your class, so you can present it in an engaging and
meaningful manner.

Fluency and
expression

Model how to read a page with fluency and expression, and then children copy your reading.
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Lesson Plan D: Day 1-4 lessons for Phase 5 alternatives

Sounds Review previously taught graphemes using up to 12 grapheme cards, including the graphemes
most recently taught and those that need extra revision.
Make sure children are saying the pure sound for each grapheme.

HRS words Review previously taught HRS words quickly.
Use one of the words in a sentence.

Oral blending Model segmenting and orally blending up to eight words using review sounds.

Say: Me, then you. I am going to sound-talk some words. Can you repeat the sounds, blend them
together and say the word?

Review known words

New HRS word

Children read up to four words with GPCs that have already been taught, aiming for a quick,
fluent reading.

Teach the new HRS word for the lesson (where relevant). Identify the part of the word that currently
makes it harder to read and spell. For example, in the word ‘they’, <ey> makes the sound /ai/.
Use the word in a sentence.

Say and show taught
graphemes for
the sound

Explain that this is a new way to spell a sound the children already know. For example, when
introducing <eigh> making /ai/ in ‘weight’, you will also refer to previously taught spellings of
the sound.

Say and show the
new grapheme(s)

Using the grapheme card, introduce the grapheme and share the mnemonic or rhyme.

Pictures to
match alternative
grapheme(s)

Show the pictures of objects that include the new grapheme, and model how to say the names of
the objects.

Write the grapheme

Show the grapheme again. Model how to write the grapheme using the mnemonics for writing the
individual letter or letters.

Children write
the grapheme

Read words with new
alternative grapheme

Children practise writing the grapheme, while saying the mnemonic, for about one minute,

using air writing, finger on carpet, mini-whiteboards, finger on arm and so on, according to

your judgement.

Ensure when teaching a digraph, trigraph or quadgraph that the children name the grapheme
whilst gesturing blending with their hands sweeping across the grapheme. For example: a — around
the head, down the body; r — down her body, up over her arm, ar.

Say: In the words below, the grapheme <__> makes the sound/__/. Let’s read them!

Using ‘Me, then you’, model reading up to six words. Say the sound, pointing to the grapheme; spot
the grapheme within the word; sound out, blend and say the whole word. Where appropriate, use
the new word in context using the sentence provided or one of your own.

Different
pronunciations of
the grapheme
(where appropriate)

Say: In different words, the <__> grapheme makes different sounds. Lead the children in a sorting
activity, grouping words with the same GPC together. You can add extra words to the groups
if you wish.
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Read captions
and/or sentences

Read captions or sentences that include the new grapheme/s and HRS word/s. Remind children
about capital letters at the beginning of names and sentences.

Apply sheet

Introduce the Apply sheet in the Activity Book and model how to complete it.
Children complete the activity at their tables while you deliver an intervention to children needing
additional support in sound recognition and blending.

Targeting children
who require
additional support

Please see video
exemplification

Review alternative
sounds, words and
HRS words

This session repeats up to four words that have been taught during the lesson. Using magnetic
letters or grapheme tiles, children build the words to match the pictures.

For each picture: say the word, stretch the word to hear the sounds, sound out using robot arms,
blend using blending hands, sound out again using robot arms, blend again using blending hands
(for example: car, caaarrrr, /c/ /ar/, car, /c/ /ar/, car).

Model building this word with the letters or tiles. Children then complete this either independently
or in pairs. Once the word has been built, ‘check’ the spelling with the children, using the IWB
presentations. (Reveal the word. Say the sound, pointing to the grapheme; spot the grapheme
within the word; sound out, blend and say the whole word. Children then check they have spelled
the word correctly.)

Review the sound—spelling correspondences from the lesson. Review a selection of previously
taught HRS words.

©Knowledge Schools Trust Enterprises Ltd 2021. Copying permitted within the purchasing school only.



Enable — How to Ensure All Children
‘Keep up’ Rather than ‘Catch up’

A whole-class approach ensures that all children benefit from the full curriculum.
Children who encounter difficulties are supported by the teacher throughout the
lesson, and where further support is required, ELS has three interventions to ensure
that any learning gaps are quickly filled.

Supporting all learners

ELS is designed on the principle that children should ‘keep up’ rather than ‘catch
up’. Since interventions are delivered within the lesson by the teacher, any child
who is struggling with the new knowledge can be immediately targeted with
appropriate support, usually during the Apply activity.

We know that children — especially those with educational difficulties —learn
better in a mixed-ability environment where their learning is scaffolded not only
by the teacher and support staff but also by their peers. In this most fundamental
area of learning — learning how to read — this support is even more vital, not only
to their success but also to the outcomes of the programme as a whole.

Over-learning, alongside a range of Apply activities, helps children who acquire
phonic knowledge more slowly to succeed. In ELS pilot schools, all children
learned to read at a similar fast pace, because children with additional support
needs were rapidly targeted throughout the lesson, and any remaining gaps

in their knowledge were closed the same day. Studies show that the teaching

of systematic synthetic phonics supports all children’s developing skills when
learning to read, and that phonemic awareness (the ability to discern and copy
sounds in words) is key to progress. Children’s phonemic awareness supports them
when learning how to read, and our rigorous and robust teaching methods ensure
that all children build phonemic awareness.

If children require further support to achieve the outcomes of the lesson and

keep up with the pace of the programme, ELS has three interventions that are to
be delivered on a one-to-one basis: oral blending, GPC recognition and blending
for reading. These are intended to be short and concise and last no longer than
five minutes. They can be delivered in isolation, or different interventions can be
used together to support children each day. This helps ensure that children do not
spend excessive time outside of the classroom or in group intervention sessions
where they are removed from the rest of the curriculum.
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Supporting children with English as
an additional language

Research shows us that people who are learning a second language require
extensive repetition to help them embed their knowledge and transfer it into their
long-term memory. To ensure that all children can access every part of the lesson,
there is repetition of activities and routines throughout every lesson. This ensures
that every child achieves the outcomes of the lesson, that every child is supported
in doing so and that cognitive load is reduced for every learner. ELS mnemonics
and rhymes have been developed and created with this in mind and provide
opportunities for teaching vocabulary as well as supporting spelling and

letter formation.

In every lesson, there is the opportunity to use newly acquired phonic knowledge
to read. Every time the children encounter a word, caption or sentence, their new
phonic knowledge is put into context.

In the Day 3 and 4 lessons, children will read increasingly longer text extracts
which are highly focused on the new GPCs taught. Children should be provided
with the opportunity to re-read these extracts to support their developing fluency.
The decodable readers sent home will support the repetition and re-reading that
takes place within school.
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Interventions to support ELS

‘Decoding fluency is achieved through accurate initial instruction followed by
lots of practice.’ (Hirsch, 2003)

Oral blending

This intervention supports children struggling with oral blending and those with
any auditory processing difficulties. It allows children who require additional
practice of this skill to have short bursts of oral blending to consolidate their
understanding and support their auditory discrimination. During this intervention,
the Reading Teacher needs to model sound-talking for the child, who then sound-
talks before blending the word. This additional one-to-one practice also supports
vocabulary learning, communication, listening and speaking skills, and interaction
with others.

Grapheme—phoneme correspondence (GPC) recognition

This intervention involves deliberate over-learning, re-teaching and repeated
exposure. It will support children with English as an additional language, those
new to ELS, those with additional needs and those with auditory processing
weaknesses or a fluency block.

Before this intervention, you will need to assess the child’s grapheme knowledge
and be aware of any sound gaps — this should be happening as part of your
assessment in every lesson. The intervention is targeted to the day’s teaching and
can also be used after the Half-termly Assessment to address any gaps that may
be apparent.

The intervention follows a similar structure to the whole-class session: reviewing
previously taught sounds using grapheme cards, teaching the sound/grapheme
that needs reinforcing, and applying this skill by word-building and reading.

Blending for reading

This intervention supports a child who requires additional practice for blending.
You will need to be aware of any GPC weaknesses and ensure that these are
targeted within the session. There is a strong focus on word-building, listening

to the sounds within a word and identifying these. Again, this intervention
particularly supports the needs of children with auditory processing weaknesses,
those new to English and those who are struggling to apply their understanding
of digraphs, trigraphs and quadgraphs as their phonic knowledge builds and their
awareness of alternative spellings and pronunciations increases.
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Enable intervention plans

Oral blending

Review

Orally blend up to three words that the child has successfully orally blended before. Using robot
arms, model sounding out, and then the child repeats the sounds (if necessary) and says the
whole word.

Teach

Model sound-talking and blending a whole word with less familiar GPCs; for example, /r/ /ai/ /In/ —
rain. The child repeats this. Do the same with up to six words, which can contain any GPCs. Take
care not to use words that are too long for the child to recall and blend.

Practise

Sound-talk a word — do not blend the whole word, as the child needs to practise blending
independently. The child repeats the sounds and says the whole word. Repeat with up to six
words, which can contain any GPCs. Take care not to use words that are too long for the child to
recall and blend.

Apply

Oral storytelling: read aloud a pre-planned short extract*. Choose six words within the extract

to be sounded out. These words should vary in length and include GPCs children have already
learned and ones they have not yet been taught. The focus here is on ensuring that the child
can sound-talk the word and blend. Model sounding out the word, and then the child repeats the
sounds in the word and says the whole word. Continue with the story.

When the child is more confident with their oral blending, they do not need to sound-talk the
word first; they can just blend it.

GPC recognition

Review

Review up to 12 known sounds using grapheme cards. Where appropriate, model reading the
sounds using ‘Me, then you’.

Teach

Say the new sound for the child to repeat. Repeat the sound multiple times.

Show the grapheme for the sound — say the sound, then show the grapheme. Repeat
multiple times.

Show the picture and mnemonic for the grapheme.

Model running your finger over the grapheme whilst saying the sound. The child then
repeats this.

Practise

Spot the grapheme in known words from the lesson or from the word list provided (see Week-by-
week Progression Appendix i). Use sound tiles or magnetic letters to make the word. Identify the
focus grapheme within the word. Point to the grapheme, sound-talk the word and then blend to
read the whole word. The child repeats this.

Apply

Use a decodable reader to show the child sentences that have words with the new sound, known
sounds and known HRS words. The child reads the sentences (not necessarily the whole book).

Review

Review the focus sound by showing the grapheme and using ‘Me, then you’ to model saying
the sound.

Show the focus grapheme throughout the day and ask the child to say the sound.

*Guidance on this is provided in the ELS training.
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Blending for reading

Review

Review reading words with known sounds, including those recently taught,
to build fluency and accuracy.

Teach

Show the focus grapheme/s, for example <ai>. Say the sound and ask the child
to repeat. Do this multiple times.

Say a word with the focus sound, for example ‘rain’. The child repeats.
Sound-talk the word using robot arms and then blend using blending hands.

Say the sound and show the grapheme (using a grapheme card or
magnetic letters).

Make the word using grapheme cards or magnetic letters.
Point at each grapheme and read the word.

Repeat with up to four other words that include the focus sound.

Practise

Use word cards to read words with the focus grapheme and other known words.

First read-through for each grapheme card: spot the grapheme, sound-talk the
word, read the word.

Second read-through for each grapheme card: model reading the word quickly.
The child repeats.

Apply

Use decodable readers that include the focus sound for spotting sounds. Read
words from the book, particularly those with the focus sound. Read sentences
that contain words with the focus grapheme and other known graphemes.
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Glossary

Blend (vb)

Blending hands
&

Consonant

Decoding

Decodable text

Digraph

Drum roll

Encoding

Grapheme

Grapheme-
phoneme
correspondence
(GPC)

To draw individual sounds together to pronounce a word:
for example, s-n-a-p, blended together, reads ‘snap’.

Clap your hands (silently) as you blend the sounds
together to say the whole word.

A speech sound in which the breath channel is at least
partly obstructed and which can be combined with a vowel
to form a syllable (i.e. the letters b, c, d, f, g, h,j, k, 1, m, n,
p.q.ns tLv,wxy, 2.

Extracting meaning from symbols. In the case of reading,
the symbols are letters, which are decoded into words.

A text which is entirely decodable based on the sounds
and graphemes that have been taught. A child will not
encounter a ‘tricky’ or HRS word that they have not yet
been taught, nor will they be asked to ‘guess’ what sound
a grapheme represents. ELS includes linked decodable
readers, to ensure that every child is able to decode
independently and re-read the books until they achieve
fluency. Children begin using decodable readers from the
first days of teaching.

Two letters making one sound: for example, <ch>, <th>,
<sh>, <ng>.

Technique used when introducing a new grapheme/
spelling. This should be a two- to three-second drum roll on
the children’s laps. It allows the teacher to quickly see that
all children are engaged and participating.

Writing involves encoding: communicating meaning by
creating symbols (letters to make words) on a page.

A letter or a group of letters representing one phoneme:
for example, <sh>, <ch>, <igh>, <ough> (‘though’).

The relationship between sounds and the letters which
represent those sounds; also known as ‘letter—sound
correspondence’.
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Harder to read
and spell
(HRS) words

Me, then you

Phoneme

Phonemic
awareness

Phonics

Phonological
awareness

Pseudo words

Reading Teacher

Robot arms

Segment (vb)
C=

Words that children will find harder to read and spell as
they will not have been taught the relevant GPCs.

To ensure that children can apply their understanding
independently, we must always give them the information
required. First, we show how to do/say something. Then
they copy us, before repeating this by themselves.

We repeat these steps, reducing our modelling as
children’s fluency and independence increases.

The smallest single identifiable sound: for example, the
letters ‘sh’ represent just one phoneme (/sh/) but ‘sp’
represents two (/s/ and /p/).

An ability to identify and make the sounds (phonemes)
within words.

A method of teaching beginners to read and pronounce
words by learning to associate letters or letter groups with
the sounds they represent.

An awareness of the sound structure of spoken words:
for example, rhyme, syllables, onset and rime, as well as
phonemic awareness.

Words that do not make sense but are made up of
decodable sounds.

Any member of staff who delivers phonics teaching to
children. This can be whole-class teaching, support during
the Apply section of the lesson, delivering interventions or
hearing children read.

When sound-talking a word (orally segmenting it into the
phonemes within the word), Reading Teachers and children
use robot arms to physically make the link between the
separating of the sounds. This assists children in hearing
the separate sounds within the word and ensures that

they do not form ‘consonant clusters’ or ‘onset and rime’,
which are not part of the ELS programme. The word is said
in ‘robot talk’ and then blending hands are used to blend
the word.

To split up a word into its individual phonemes in order to
spell it: for example, the word ‘cat’ has three phonemes

/c/ /al /t/. Children are asked to count the individual sounds
in the word to help them to spell it.
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Schwa Schwas are the unstressed vowel sounds within a word.
These often sound like a short /u/: for example, ladder,
elephant, again, author. Pronunciation of these words can
vary, and so for some speakers a vowel may have a schwa
sound, and for others the vowel may be pronounced as
spelled, in which case the words are not harder to read

or spell.
Sound-talk Oral sounding out of a word: for example, c—a-t.
Split digraph Two vowels that make one sound but are split by one

or more consonants: for example, <a—e> as in ‘make’ or
<i—e> asin ‘inside’. There are six split digraphs in the
English language: <a—e>, <e—e>, <i—e>, <0—e>, <u—e>,
<y—e> (asin ‘type).

Stretch Elongate the sounds in a word to allow you to hear each
o sound clearly: for example, ‘caaarrr’.

Trigraph Three letters making one sound: for example, <igh>.

Vowel Speech sounds in which the breath channel is not blocked

and does not cause friction when making vocal sounds
(i.e. the letters a, e, i, 0, u).

Vowel digraph Two vowels that together make one sound: for example,
<ai>, <ee>, <o0a>.

Abbreviations

The following abbreviations are used to describe the order of letters in words:

VC Vowel—-consonant: for example, the word ‘am’.

CvC Consonant—vowel—-consonant: for example, the word ‘Sam’.
(Consonants and vowels in these abbreviations can be
digraphs and trigraphs too, for example the words ‘ring’
or ‘feet’.)

CCvC Consonant—consonant—vowel-consonant: for example, the
word ‘slam’. (Consonants and vowels in these abbreviations
can be digraphs and trigraphs too, for example the word
‘bring’ or ‘fleet’.)
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Appendix ii

Mnemonics and Rhymes to Support ELS

RECEPTION/PRIMARY 1 AUTUMN 1: PHASE 2

s — snake — swerve around the snake

a—ant — around the head, down the body

t — teacher — down her body and cross her shoulders

p — parrot — down his body, around his face

i —inventor — down her body, spot her idea

n —nest —down the bird and over her nest

m — meerkat — meerkat, mound, mound

d — duck — over his back and around the tail, up his neck and down to his feet
g —goat — start at his ear, around the face and down the beard
0 — ostrich — around the ostrich’s body

¢ — camel — curl around the camel’s back

k — kid — down the body, up the arm, down the leg

ck —a camel and a kid — the camel stood by the kid

e —elephant — around the head and down the trunk
u—umbrella —under the umbrella and down to the tip
r—runner —down her body, up over the arm

ss —two snakes — sunbathing snakes

h — heron — from his head to his feet, up and over his back
b —bike — down the person and around the wheel

f — fox — over the ear, down to the tail and across the jaw
ff — two foxes — two foxes facing forwards

1 —ladder — down the long ladder

Il — two ladders — ladders in a line

Plus: words with /s/ at the end (sits, fits, cats, bats)
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RECEPTION/PRIMARY 1 AUTUMN 2: PHASE 3

j — jellyfish — swoop down the tentacles and dot the head

v —viper —down the tongue, up the tongue

w —wallaby — hop to the top, land and hop, land and hop
X —X X X — criss-cross the kiss

y — yacht — under the hull and down to the anchor
z—zigzag — zig and zag

zz - two zigzags — a zigzag duet

qu — quill — around the feather and down the pen

ch chew the chunky chips
sh the shabby ship shook
th they were thirsty

ng ping pong

nk oooh! a pink sink

ai wait for the train

ee bee on my knee

igh light up the night

oa float on the moat

Plus: words with /z/ at the end (dogs, beds, bees, zigzags)
Words ending in s and —es
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RECEPTION/PRIMARY 1 SPRING 1: PHASE 3-4

00 the book nook

ar a far star

ur turn in the surf

00 scoop with a spoon
or order some popcorn
ow prowl and growl

oi coin in the soil

ear clear that smear
air a pair in the lair
ure sure it’s the cure

er a bitter winter

ow go slow in the snow

Words containing adjacent consonants can be used as part of this teaching sequence (e.g. green,

bright, paint, bloat, clown).

RECEPTION/PRIMARY 1 SPRING 2: PHASE 3-4

Review Spring 1

Plus: review words with double consonants

RECEPTION/PRIMARY 1 SUMMER 1: PHASE 4

Short and long vowels with adjacent consonants, building on previous exposure
CVCC, CCVC, CCVCC, ccevce, ccevece
Words ending in suffixes —ing, —ed /ed/, —ed /t/, —ed /d/, —er, —est

Compound words
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RECEPTION/PRIMARY 1 SUMMER 2: PHASE 5 INTRODUCTION

Alternative spellings:

<ay> /ai/ play all day

<ou> /ow/ a proud cloud

<ie> /igh/ pie on your tie

<ea> /ee/ each have a treat
<oy> /oi/ the boy cries ‘ahoy!
<ir> /ur/ a quirky shirt

<ue> /oo/ true, the sky’s blue
<aw> /or/ fawn on the lawn
<wh> /w/ whip with a whisk
<ph> /f/ photo on a phone
<ew> /oo/ the crew flew

<oe> /oa/ tiptoe past the doe
<au> /or/ pause the launch
<ey> /ee/ use money to buy honey
<a—e> /ai/ cake by the lake
<e—e> /ee/ the athletes compete
<i—e> /igh/ time to shine

<o—e> /oa/ note in an envelope
<u—e> /(y)oo/ tune on the flute
<c>/s/ cycle in the city
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YEAR 1/PRIMARY 2 AUTUMN 1: PHASE 5

Review all previous learning.

Alternative spellings:

<ay> /ai/ play all day

<ou> /ow/ a proud cloud

<ie> /igh/ pie on your tie
<ea> /ee/ each have a treat
<oy> /oi/ the boy cries ‘ahoy!
<ir> /ur/ a quirky shirt

<ue> /o0o/ true, the sky’s blue
<aw> /or/ fawn on the lawn
<wh> /w/ whip with a whisk
<ph> /f/ photo on a phone
<ew> /00/ the crew flew

<oe> /oa/ tiptoe past the doe

YEAR 1/PRIMARY 2 AUTUMN 2: PHASE 5

Alternative spellings:

<au> /or/ pause the launch
<ey> /ee/ use money to buy honey
<a—e> /ai/ cake by the lake
<e—e> /ee/ the athletes compete
<i—e> /igh/ time to shine

<o—e> /oa/ note in an envelope
<u—e> /(y)oo/ tune on the flute
<c>/s/ cycle in the city

<y> /ee/ a lovely baby

<al> /or/ walk along the wall

©Knowledge Schools Trust Enterprises Ltd 2021. Copying permitted within the purchasing school only.



YEAR 1/PRIMARY 2 SPRING 1: PHASE 5

Alternative pronunciations:

/ai/ <a>
/ail <ey>
/ai/ <ea>
/ai/ <eigh>
/ar/ <a>
/ee/ <e>
figh/ <i>
figh! <y>
/oa/ <o>
/ol <a>
/ool <u>
/y/+loo/ <u>
/c/ <ch>
/sh/ <ch>
/el <ea>
/el <ie>
/ur/ <or>
/ur/ <ear>
/oo/ <ou>
/o/+/l/ <oul>
lee/ <ie>
vl <ve>

/il <y>
/air/ <are>
/air/ <ere>
/air/ <ear>

/ch/ <tch>

apricot on your apron
they chose grey paint
a great break!

my neighbour has a sleigh
follow after my father
she waved to me

tiger in the wild

fly in the sky

let’s both host
swallows and swans

a bush full of berries

a unicorn in uniform
the school orchestra
the chef has a machine
heather in the meadow
a good friend

the worthy artwork
search for a pearl

you make the soup
boulder on his shoulder
a shield in the field
move and groove

a cygnet under the sycamore
share the fare

“Where?” “Over there!”
a bear ate the pear

catch on the latch
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YEAR 1/PRIMARY 2 SPRING 2: PHASE 5

Alternative pronunciations:

/u/ <o>

/jl <g>

/jl <ge>

/jl <dge>
/sl <st>

/sl <ce>
/sl <se>
m/ <gn>
m/ <kn>
il <wr>
/m/ <mb>
12/ <se>
/2] <ze>
/ear/ <eer>
/ear/ <ere>
/sh/ <ti>
/ar/ <al>
/or/ <augh>
/sh/ <ss>
/zh/ <si>
/sh/+/u/+/s/ <tious>

/sh/ <ci>

the monkey and his mother
an energetic giraffe

take charge of the barge
squidge on the bridge
listen to the whistle

dance on the fence

a mouse in the house!

a gnome with a sign

kneel on your knees

wrap it round your wrist

the lamb climbed up

pass the cheese, please
freeze in the breeze!

peer at the deer

here is the sphere

waiting patiently at the station
balm on your palm

she taught her daughter
permission for the mission
the illusion caused confusion
scrumptious and nutritious

a special and precious relic
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YEAR 1/PRIMARY 2 SUMMER 1: ALL PHASES

No new GPCs.

Revise all sounds and spellings taught so far in preparation for Phonics Screening Check.

YEAR 1/PRIMARY 2 SUMMER 2: ALL PHASES

Revisit and revise all previous learning.

Exposure to all previously taught GPCs through longer text extracts to support reading fluency
and comprehension.

By continuing to use the decodable readers children will have exposure to these more rarely
used GPCs:

/sl <sc> science

/t/ <bt> doubt

/il <y> crystal

/i/ <u> busy

/n/ <ne> gone

/m/ <mn> column

/g/ <gh> ghastly <gu> guard

/o/ <ou> cough

/u/ <ou> tough <oo> flood

/h/ <wh> whole

/f/ <gh>rough

/w/ <u> penguin

/ai/ <aigh> straight

/ee/ <ei> ceiling <i> police

/igh/ <eye> eyelash <is> island <uy> buy
/oa/ <ough> dough <eau> plateau
/ar/ <ear> heart

/ur/ <our> colour <re> centre

/00/ <0> move <ou>group

/oo/ <ui> juice <oe> shoe

/yoo/ <eau> beautiful

/or/ <ar> warm <oar> roar <oor> floor <ore> more
/ow/ <ough> plough

/air/ <ar> scary
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Lesson Plan A: Phase 2 lessons for Weeks 1, 2 and 3 of Reception/Primary 1

Sounds

HRS words

Oral blending

Review known words

New HRS word

Say the sound

Show the grapheme and picture
Teach the mnemonic

Blank Lesson Plans
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©Knowledge Schools Trust Enterprises Ltd 2021. Copying permitted within the purchasing school only.



Lesson Plan B: Day 1-4 lessons for Phase 2 (from Week 4), Phase 3 and Phase 5

Sounds

HRS words

Oral blending

Review known words

New HRS word

Say the sound

Show the grapheme and picture
Teach the mnemonic

Pictures to match the sound
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SP1OM SYH PU® SPIOM ‘SPUNOS MAIADY

uoneayrjdwaxa 0ap1A 3a3s aseald

Hoddns jeuonippe
annbai oym uaipyd bunyabie)

109ys Aiddy

S92Ud)UdSs 10/pue suoryded peay

punos ay3 jods

U1 pUNOS MaU 3Y3} Y}IM SPLOM peay

aswayde1b ay3 a3um uaipiyd

awaydei1b ay3 ajum
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}0Ys ® 10 ‘S9Juajuas pue suorjded peay

spunos jybne} ynm spiom peay

ajqedandde j1 s/piom SYH as13oeid/yoea)

Buipusiq je10

SP10OM SHH

spunos
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awaydeib ay3 ajum uaipiy)d

awaydeub ayj ayum

(s)awaydeib anyeusale
ydjew 0} sainydid

(s)awaydesb mau ayjy moys pue fies

punos ayj 10}
sawaydeib 3ybney moys pue fies

P1OM SHH MaN

SPLOM UMOUY MIIADY
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SP1OM SUH
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spiom SUH
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uo1jeay1)dwaxa 0ap1A 33s aseald

Joddns jeuorjippe
annbal oym uaipiiyd burjabie)

199ys fjddy

$92Ud3juds 1o/pue suonded peay

(@ye1dordde araym) awaydesb
9y} jo suonjerdounuoid Juaidaiha

awaydeib aajeurayje
M3U UJIM SPIOM peay
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Blank intervention plans

Oral blending

Review

Teach

Practise

Apply

GPC recognition

Review

Teach

Practise

Apply

Review
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Blending for reading

Review

Teach

Practise

Apply
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